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Abstract  
At Centralia College, a small, somewhat rural community college in Washington state, 
information literacy is valued in general, but it is not explicitly represented on course, program, 
or college-level learning objectives. Not only that, but in recent years librarians and faculty 
members have not had cross-departmental conversations about it. Consequently we are several 
steps away from a coordinated approach to information literacy. Given this context, two 
Centralia College librarians developed this Assessment in Action research project to address 
this research question--how can librarians work with strategic partners to identify opportunities 
for improvements to how student information literacy abilities are developed? 
 
Librarians at Centralia College have many successful relationships with individual faculty 
members that include some promotion of the library to students, suggested materials to add to 
the collection, general collegiality, some close friendship, and invitations to lead a great many 
instruction sessions. For a sense of scale, just last academic year our two librarians lead 
eighty-eight separate instruction sessions, the majority of which were focused more on 
information literacy topics than mere library orientations. Offering a great many information 
literacy instruction sessions is positive, however without a coordinated, programmatic approach 
all of our efforts run the risk of falling short of our expectations for transformative student 
learning. Students can easily receive duplicate instruction, miss key information literacy 
opportunities, experience gaps between lower and higher level lessons, and many other issues. 
Minimizing these issues needs to be understood as a shared responsibility across our 
institution, but this does not typically happen without concerted efforts by both librarians and 
faculty partners. 
 
Since we have not cross-departmental conversations about information literacy, we have not 
been able to develop the formative shared understanding of information literacy between 
librarians and faculty partners. Nor have we been able to address important questions that can 
lead to the development of a programmatic approach to information literacy.  
 
This past spring quarter we developed this exploratory Assessment in Action project to begin 
strategic conversations with partner faculty. Ultimately these conversations are merely the first 
few steps towards larger cross-institutional conversations and planning that will lead to the 
development of a structured, programmatic approach to information literacy.  
 



The scope of this exploratory project was to test a method of structuring collaborative work 
between faculty and librarians. While productive conversations about information literacy were a 
key outcome, we wanted to avoid the trappings of standard academic committee meetings. We 
expected that our partners would have many things to say about information literacy in their own 
classes, but we wanted to find a way to actively engage them in exploring information literacy in 
classes outside of their own. To do this we applied two related user experience methods known 
as content analysis and affinity diagramming to structure the work of faculty partners analyzing 
student work samples from disciplines and classes other than their own.  
 
This project aimed to strengthen collaborative relationships with institutional stakeholders by 
involving strategic partners in the work of information literacy assessment. As a first step 
towards larger assessment partnership goals, this exploratory research project focused on 
determining the value of applying user experience methods for the purpose of facilitating 
productive, insightful conversations about information literacy with faculty partners. Using 
content analysis and affinity diagramming to work with strategic partners to analyze student 
work, we took the first step strengthening collaborative partnerships to identify opportunities for 
improvements to how student information literacy abilities are developed at our college. 
 
Using these user experience methods to structure our work with faculty partners had promising 
results. Faculty were engaged for the whole session and they explicitly expressed their 
enjoyment of talking with other faculty members they don’t normally interact with, seeing the 
range of student work and helping other faculty understand what their students do in their 
classes. They even suggested that we continue to offer opportunities for this group and other 
faculty members to do this same kind of work. Faculty also had many positive comments about 
the usefulness of looking at actual student work rather than talking about their abstracted 
memories and feelings about student work. Based on these positive findings we suggest that 
librarians consider adapting these user experience methods to structure relevant collaborative 
work with faculty partners. 

Introduction  
While information literacy is generally valued at our institution, it is not explicitly represented on 
course, program, or college-level learning objectives. This lack of explicit objectives at those 
levels contributes to a scattershot approach to information literacy instruction that is not 
programmatically sequenced across courses or programs. Centralia College is currently 
emphasizing the concept of becoming a ‘Student-Ready College.’ This ‘Student-Ready College’ 
concept is about understanding and centering student needs, rather than institutional 
processes. For information literacy instruction this institutional focus means that we have an 
opportunity to investigate what our students really need and, based on those findings, develop 
programmatic approaches to meet those needs. While librarians recognize that there is problem 
with how students develop information literacy skills, involving strategic partners in rethinking 
information literacy at Centralia College will allow holistic, novel and course-integrated 
approaches to developing students' information literacy abilities. 
 



For this Assessment in Action project our research question was--how can librarians work with 
strategic partners to identify opportunities for improvements to how student information literacy 
abilities are developed?  
 
This exploratory project investigated a strategic partnership model at one institution, Centralia 
College. While this is a very local project, with very contextual results, we believe that many 
aspects of this partnership model can be used at other institutions. Other librarians will be 
interested to adapt this model to their context to start conversations about the current state of 
information literacy and to grow a community of information literacy partners. As an exploratory 
project this study really only represents the first steps in engaging strategic partners in 
information literacy program development. 
 
This project aimed to demonstrate the value of academic libraries by looking at the 
cross-institutional partnerships librarians can initiate and foster to benefit student learning via 
improvements to information literacy programs. For this initial stage of the project, we partnered 
with a small group of faculty from a variety of key disciplines that contribute to student 
information literacy skill development.  
 
This project aimed to strengthen collaborative relationships with institutional stakeholders by 
involving strategic partners in the work of information literacy assessment. Specifically the 
project aimed to: 

● Demonstrate new ways librarians can work with strategic partners, both faculty and 
students 

● Make information literacy relevant and relatable to non-librarians 
● Grow cross-discipline information literacy conversations 
● Expand librarian involvement in class assignments and outcomes 
● Pilot and evaluate a collaboration model and assessment tool that can be adapted by 

other institutions 
 
This project will meet the Assessment in Action goal to strengthen collaborative relationships by 
piloting and evaluating the effectiveness of a model to engage partners in the work of 
information literacy assessment. At the same time this project will meet our institutional goal of 
becoming a ‘Student-Ready College’ by opening up evidence-based cross-institutional 
conversations about our students’ current information literacy abilities and identifying 
opportunities for improvements to how these abilities are developed. 
 
Initially we intended to partner with faculty to develop a rubric to measure information literacy. 
Upon planning work with faculty partners, we realized that there are several steps we need to 
take first before we can develop authentic, meaningful rubrics. Given our current context we 
shifted our focus on what we saw as the very first step--partnering with faculty to analyze 
student work from across the college to identify information literacy trends and themes. This 
current phase is the first step and we will continue to work to collaboratively develop information 
literacy rubrics with faculty partners. 



Literature Review 

Librarian-Faculty Collaboration 
Librarians have developed a wide range of strategies for engaging faculty in partnerships and 
collaborations. The literature is especially rich in examples drawn from specific liaison 
partnerships. Phelps and Campbell (2012) evaluate the quality of librarian-faculty relationships 
as described in the literature and identify aspects that contribute to and detract from positive 
collaborative relationships between the two parties. Lindstrom and Shonrock (2006) offer a 
detailed snapshot of the range of collaborations prevalent and emergent at that era, some 
liaison-based and some not. Although new collaborative models have developed in the twelve 
years since their article, many of the models described by Lindstrom and Shronrock are still 
widely used in academic libraries and as such it serves as a fine primer to models of 
collaboration between librarians and discipline faculty.  
 
Some notable newer models of collaboration include capstones (Salisbury, Corbin, & Peseta, 
2013), face-to-face and online learning communities (Tarango, Evangelista, 
Machin-Mastromatteo, & Cortés-Vera, 2017; Burgoyne, & Chuppa-Cornell, 2015), collaboration 
on grants (Smith, Dow, & Walther, 2018; Vohra, & Chou, 2011), and collaborative information 
literacy assessment (Belanger, Bliquez, & Mondal, 2012; Jacobson, & Mackey, 2010). Models 
of collaborative information literacy assessment will be particularly useful in the next stages of 
this project. As such, we anticipate returning to Jacobson and Mackey’s book (2010), which 
collects a range of essays, offering eight models of collaboration. Although the library literature 
offers many valuable collaboration models for librarians and faculty members, the models are 
largely vague on specific ways to structure and run hands-on active working meetings. 
 
The library literature also features excellent examples of institutional approaches to information 
literacy programs (Cmor, 2009; MacDonald, Rathemacher, & Burkhardt, 2000; Shane, 2005; 
Weiner, 2012) that have informed our thinking about where we are going, but like collaborative 
information literacy assessment, this too is many steps ahead of where librarian and faculty at 
Centralia College are in terms of collaboration around information literacy.  
 
Upon taking stock of our current institutional culture and the perceived role of librarians, we 
realized that we were at a very early stage of librarian-faculty collaborations. Given this 
formative stage, we also looked to models of collaboration outside of the library literature that 
would allow us to focus on engaging in conversations that build understanding and empathy 
with our faculty partners and their students. The field of user experience offered promising 
models for just this purpose. 

User Experience Methods 
User experience methods are widely used in design-related fields and the methods themselves 
are drawn from a variety of disciplines, including design, sociology, psychology, and other social 
sciences. Commonly in libraries user experience methods have been applied most often to 



library web design work. As library user experience has matured, formal positions and 
departments have developed in some libraries and the methods have been applied to other 
library design contexts like service design (Marquez & Downey, 2015), space assessment 
(Kuglitsch & Couture, 2018; Gullikson & Meyer, 2016), signage (Luca & Narayan, 2016) and, to 
a lesser degree currently, information literacy instruction (Baird & Soares, 2018). For this project 
we took inspiration from the vision of user experience experts like Hanington and Martin (2012) 
who view user experience methods as being “an opportunity to structure conversations that can 
help us better understand and empathize with people” (p. 6). It also helps that their book is a 
wonderfully practical guide to user experience methods that aligns methods to stages of inquiry 
in clear, easy to adapt language. There are a great many user experience methods to choose 
from. After considering our goals, our participants, and our data, we identified an alignment with 
two closely related methods, content analysis and affinity diagramming. 
 
Content analysis (Hanington & Martin, 2012) is a research method for analyzing large amounts 
of qualitative data in order to find themes and patterns. In certain cases themes can be decided 
prior to the analysis, but in most cases it is preferable to let the themes emerge from the 
process (2012). For our analysis we wanted our faculty participants to let themes related to 
information literacy arise organically from their close readings. We asked participants to read the 
student work for evidence of information literacy skill level and to write a description of the 
evidence that could be generalized to other student work. Each description was written on 
separate Post-It note. For example, looking at the student writing sample, a faculty partner may 
notice that there is an over-reliance on direct quotes throughout the sample, so they may write a 
description such as ‘too many direct quotes’ on a Post-It note. 
 
Affinity diagramming (Hanington & Martin, 2012; UsabilityNet, 2006) is a method used to 
organize data into logical categories. Typically participants sort and organize post-it notes into 
groupings and decide on fitting labels for the category. Both the final groupings and the 
discussions offer valuable insight into what the participants are thinking. We used affinity 
diagramming as the final section of our in-person meeting. Upon reflection we should have 
dedicated more time to this process. Our participants began to organize the notes from the 
content analysis activity, but since we were running short on time, discussions were more 
limited than desired. We plan to hold a follow-up meeting that focuses on the affinity 
diagramming activity as the discussion can be rich and revealing of why groupings are chosen. 

Developing a User Experience Approach to Analyze Student 
Writing with Faculty Partners 
 
With user experience methods selected we began planning a face-to-face meeting with faculty 
partners and brainstorming faculty to invite. We considered participants who teach 
research-based assignments from a range of disciplines and a range of developmental levels. 
We emailed select faculty partners to invite them to participate, describing the project and the 
expected workload. At that point we knew that the workload would include not just the one and a 
half hour face-to-face meeting, but also up to an hour worth of work preparing for the meeting. 



Ultimately our collaborative work with faculty members included three stages of 
interaction--project pitch meetings, pre-session asynchronous activities and student writing 
analysis session. 
 
Two invited faculty members wanted to meet in person to talk more about the project prior to 
committing. These project pitch meetings ended up being a helpful way for the author to 
strengthen relationships with these two faculty. The meetings were informal and conversational, 
and freely mixed discussions about the project with informal, personal discussions that helped 
everyone get to know eachother better. Upon reflection, although email invites are efficient, it 
would be beneficial to meet individually with all participants to strengthen relationships and 
make sure that project goals and expectations are clear.  
 
Before hosting a face-to-face meeting to analyze student writing samples we developed simple 
activity that partner faculty could do asynchronously. Through a group email the author shared a 
link to the ACRL Framework for Information Literacy (2015), asked partners to review the 
document, and then in a reply-all email describe how one frame connects to their experiences 
with one or more of their classes. Early in our planning we discovered that setting a meeting 
time with faculty was challenge and this activity provided a simple, efficient way for us to use 
everyone’s time wisely and to ensure that faculty would be able to hit the ground running in the 
student writing analysis session. 
 
The face-to-face student writing analysis meeting was made up of three parts.  

● Introduction = overview of the session, then everyone introduces themselves and recaps 
their response to the prompt about connecting the Framework to their own classes. 
During this section we realized that it would be helpful to write out the five frames on the 
whiteboard. 

● Content Analysis in Small Groups = analyze student work samples from other classes. 
Write observation themes on post-it notes. 

● Affinity Diagramming to Find Emergent Themes = share post-it observations with whole 
group, organize on whiteboard to find emergent themes 

 
As a follow-up after the meeting the author shared meeting notes and photos of post-its as 
arranged in the affinity diagramming section. Reflection surveys were also sent to entire group, 
including those that were not able to attend. 
 
 
 

Findings & Analysis 
This project aimed to strengthen collaborative relationships with institutional stakeholders by 
involving strategic partners in the work of information literacy assessment. Our desired 
outcomes included: 



● Demonstrate new ways librarians can work with strategic partners, both faculty and 
students 

● Make information literacy relevant and relatable to non-librarians 
● Grow cross-discipline information literacy conversations 
● Expand librarian involvement in class assignments and outcomes 
● Pilot and evaluate a collaboration model and assessment tool that can be adapted by 

other institutions 
 
In the course of this project, we realized incremental steps towards our desired outcomes. While 
our team is excited to make huge, monumental progress in these areas, we realize that 
meaningful, productive relationship building and partnerships take a lot of effort, care and time. 
Given the scope and timeline of this particular Assessment in Action grant cycle, we have had to 
reign in the scope of our project and remember that there is a value in analyzing and celebrating 
the incremental steps towards larger goals.  
 
This project measured qualitative data from three areas of collaboration--project pitch meetings, 
pre-session asynchronous activities and student writing analysis session. Overall we realized 
positive outcomes from the three areas of our collaborative work with discipline faculty.  

Outcomes from Project Pitch Meetings 
We emailed likely partners to recruit for participating in the group session analyzing student 
work and the pre-session activities. Some joined right away, some declined due to conflicts, and 
two requested meeting in person to get more information about the project.  
 
Both meetings were conducted in the faculty offices, in an unstructured and conversational 
manner. The conversations freely ranged from on-topic discussion about the project to various 
personal topics like children and grandchildren, painting as hobby, and a shared passion for 
film. To gather data on these collaborations, the author took observational notes during the 
meeting and filled in additional details directly following the meetings. The two one-on-one 
project pitch meetings were valuable not just for recruiting, but for deepening relationships.  
 
Both meetings led to faculty agreeing to participate, but in a funny twist of fate, both of these 
faculty members had last-minute conflicts. Despite their conflicts, both faculty members remain 
interested and supportive of the project and will hopefully join future stages. In one case 
discussing the project and information literacy led directly to an invitation to teach a new class 
for the librarian. Regardless of their ability to participate in the project, these meetings were a 
positive opportunity to visit with faculty, in their space, and explore areas of connection and 
shared interests, which was a simple way to strengthen relationships. 
 
These meetings contributed to expanding librarian involvement in class assignments and laying 
the groundwork for collaborative relationships. 



Outcomes from Pre-Session Asynchronous Activity 
 
Before hosting a face-to-face meeting to analyze student writing samples we developed simple 
activity that partner faculty could do asynchronously. Through a group email the author shared a 
link to the ACRL Framework for Information Literacy (2015), asked partners to review the 
document, and then in a reply-all email describe how one frame connects to their experiences 
with one or more of their classes. Early in our planning we discovered that setting a meeting 
time with faculty was challenge and this activity provided a simple, efficient way for us to use 
everyone’s time wisely and to ensure that faculty would be able to hit the ground running in the 
student writing analysis session.  
 
The transcripts of the emails are the data under consideration for these activities. All faculty who 
agreed to participate in the project emailed appropriately considered and specific examples of 
how the framework connected to their experiences. Certainly some responses were more 
detailed and vivid than others, but all showed a willingness to share with the group and a 
consideration of the meaning and value of the framework. A few participants even shared 
follow-up emails in response to someone else’s post. One participant shared a relevant 
document from their field, which others found useful. Given the requested focus on one frame, it 
is impossible to gauge how much faculty partners engaged in the other frames. Nonetheless, 
faculty did engage enough to choose the one they wrote about. Given the participation rate, this 
narrowing of scope to just one frame seems to have kept the activity manageable for our 
partners. In other contexts it may be possible to ask for more extensive engagement with 
foundational documents, but for new partners, without existing collaborative workload 
expectations, we recommend providing a manageable focus.  
This activity contributed to making information literacy relevant and relatable to non-librarians 
and to growing cross-discipline information literacy conversations. 

Outcomes from Student Writing Analysis Session 
Several ideas were brought up by participants during the sessions and in the days following. 
Most promising was the idea of continuing these kind of exercises with a more open invitation to 
the whole campus. This small group wants to continue discussing and thinking about how to 
improve information literacy, but they are also interested in including others. 

Discussion  
Although our faculty group for the student writing analysis session was small, three faculty 
partners, the group represented a good mix of student development levels. Our group included 
an English department instructor, a Developmental Education instructor, and Nursing instructor 
who teaches their research-based literature course. It is also worth noting that we had interest 
from several others who were not able to attend our meeting due to last minute conflicts. We 
plan to organize future conversations that use similar methods to continue conversations.  



 
Our biggest challenge was setting up a face-to-face meeting with interested parties. All faculty 
members we contacted expressed interest in the project and only one immediately declined due 
to limited time. While most were interested and willing, we had great difficulty finding a time 
when the whole group could meet face-to-face for an hour and a half. We used SurveyMonkey 
to find a time that would work for everyone, and despite previous success with this approach, 
we had completion issues and still ran into difficulties. Upon reflection, we tried to be very 
flexible and offer many different options, but perhaps we could have gotten as many participants 
by choosing a likely time and seeing who could attend, inviting others if more are needed. 
Reality can frequently get in the way of best laid plans, but it’s worth noting that our college had 
a particularly hectic spring quarter that included an accreditation visit, under-staffed 
departments and an abnormally high number of hiring committees, all of which may have made 
it particularly difficult to schedule meeting time. The meeting time that was eventually identified 
was during the last week of classes, of spring quarter, which definitely was not ideal, and 
several faculty had last minute conflicts arise. We began the work of recruiting faculty near the 
start of the quarter, but regrettably did not start trying to schedule the actual meeting until after 
midterms. We should have started setting up a meeting very early in the quarter. We 
recommend that anyone trying to build a similar partner group consider the following logistical 
recommendations: 

● Begin scheduling face-to-face meetings at the start of term 
● Avoid beginning this kind of project during the final term, ideally start in the fall 
● It may be better to choose a time and see who can attend, rather then trying to 

determine the ideal time 
● Consider running as a yearlong project that is a series of conversations/events, with 

variation in participation from term to term 
 
Despite our contextual challenges of setting up a face-to-face meeting during that particular 
quarter, in that particular year, we ended up having a productive, energizing meeting that 
engaged faculty members across the institution in conversations and activities relating to 
information literacy at our institution.  

Summary 
This project aimed to strengthen collaborative relationships with institutional stakeholders by 
involving strategic partners in the work of information literacy assessment. Our research 
question was--how can librarians work with strategic partners to identify opportunities for 
improvements to how student information literacy abilities are developed? As a first step 
towards larger assessment partnership goals, this exploratory research project focused on 
determining the value of applying user experience methods for the purpose of facilitating 
productive, insightful conversations about information literacy with faculty partners. Using 
content analysis and affinity diagramming to work with strategic partners to analyze student 
work, we took the first step strengthening collaborative partnerships to identify opportunities for 
improvements to how student information literacy abilities are developed at our college. 



 
Using these user experience methods to structure our work with faculty partners had promising 
results. Faculty were engaged for the whole session and they explicitly expressed their 
enjoyment of talking with other faculty members they don’t normally interact with, seeing the 
range of student work and helping other faculty understand what their students do in their 
classes. They even suggested that we continue to offer opportunities for this group and other 
faculty members to do this same kind of work. Faculty also had many positive comments about 
the usefulness of looking at actual student work rather than talking about their abstracted 
memories and feelings about student work. Based on these positive findings we suggest that 
librarians consider adapting these user experience methods to structure relevant collaborative 
work with faculty partners. 
 
Next Steps 
 
Moving forward we anticipate the need to address the following: 

● Develop a shared definition of information literacy 
● Determine what skills and disposition constitute it 
● Agree on roles and responsibilities for how it will be integrated into courses and the 

curriculum  
● Agree on what it looks like and how we will recognize it in student work 
● Determine how instruction will be sequenced and scaffolded 

In addition to these needs, we also anticipate that other concerns will emerge as we collaborate 
with strategic partners. 
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